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The aim of this study was to examine the effect of progressive sen-
tence development activities on Sth graders’ description skills. The
study was conducted based on the pretest-posttest quasi-experimental
model with a control group. A total of 58 students participated in the
study; 29 in the control group, and 29 in the experimental group. The
quantitative data were gathered using “Description Skill Scoring Ru-
bric”. The “Description Skill Scoring Rubric” was employed as the pre
and posttest in the activities in both control and experimental group.
The evaluations were carried out by three independent experts. The
obtained data were analysed using SPSS. According to the findings
revealed from the data, the progressive sentence development activi-
ties statistically significantly differentiated the experimental group stu-
dents’ description skills, compared to the students in the control group
being exposed to traditional activities. In addition, it was found that the
progressive sentence development activities significantly developed
the experimental group students’ skills of constructing additive and
subordinating sentences, and using concretisation, determiners, redu-
plications, similes and adjectives in the description process. However,
there was no significant difference in the pre and posttest scores of the
control group students who were exposed to the traditional method.
In the learning-teaching process, it can be argued that students should
be the primary element of activities. In this sense, the progressive
sentence development activities which give students the opportunity
to participate in the lessons effectively should be emphasized in the
teaching process.
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Introduction

Writing is the expression of feelings,
ideas, desires and events in our minds through
various symbols based on certain rules. In
other words, it is the process of putting the
information structured in mind on paper
(Gunes, 2013: 157). One of the important
determinants of this operational process is the
purpose of the author to write his/her text. The
purpose wanted to be reached through the text
determines the type of text and the wording
used in the text.

In general, texts can be divided into two
categories as informative and literary texts
(Ozdemir, 2007). On the other hand, every au-
thor refers to some ways of expression when
structuring his/her text. While narration and
description are mostly used in literary texts,
explanation, argumentation and description
can be used in informative texts. The author
uses each of these ways of expression for a
certain purpose. Explanation is usually used
to provide information to the reader; argu-
mentation to reveal various aspects of a topic

486



Progressive Sentence Development Activities and Description Skills / 487

and persuade the reader; and narration to aes-
thetic pleasure to the reader within the scope
of an event. As for description that is used in
both literary texts and informative texts, it is
used to inform depending on the purpose of
the text, or to explain/narrate an impression.

“Although its area of usage is very broad,
description can be defined as the way of ex-
pression that reflects/conveys an impression
that an object, person, situation or an image
have on the person who is in the position of
narrator/conveyor. In this regard, description
is making some kind of painting based on the
data obtained from observations.” (Gunduz
& Simsek, 2011: 51). Description addressed
readers’ senses. In other words, the author
wants to deliver his/her impressions related to
the outside world, the entities. For this, he/she
chooses a detail through a careful observation,
and organises the detail in a way that form an
image (Ozdemir, 2002: 33). This organisation
achieved with intense attributions is the one
that is related to the physical world (Gunay,
2003: 214).

A descriptive text becomes apparent with
the use of various lexical and grammatical
tools that enable naming an object, referring
to it, putting it in a time or place, and deliv-
ering the impression that it has to the reader
(Kiran & Kiran, 2003: 20). However, it is not
easy as it seems to make lexical and grammat-
ical arrangements in a way to form an image
with the words related to an object, situation
or scene. Thus, although description activities
are included in the Turkish Teaching Program,
it can be argued that students are not suc-
cessful in this regard considering the pre and
posttest findings of this study. It may be due to
that they do not know and cannot sufficiently
use lexical and grammatical ways of expres-
sion that strengthen language use in Turkish,
and makes expression more effective.

In every language, there are certain rhet-
oric or language features to strengthen ex-
pression and make it fluent. One of these is

metaphors. Metaphors can be easily found in
descriptive texts as a semantic phenomenon.
“A metaphor is created by using an object or
event to better express a feature of another
object or event. People can use metaphors
unique to themselves.” (Aksan, 1999: 61).
“Metaphors are frequently used to make the
elements in the texts easier to understand, and
clear in the reader’s mind. To use a metaphor
is to start a description. As in a description,
the purpose of a metaphor is to form a detailed
picture of the object or event in the receiver’s
mind (Uzdu, 2008: 46)

Another language feature that can be used
to strengthen the meaning or clarify a term is
reduplications. Reduplications reinforce and
strengthen a term as well as adding an im-
portant expressive strength and effectiveness
to the sentence in terms of syntax (Aksan,
1999: 175). The objects in a description look
more apparent through reduplications, which
helps readers to differentiate these objects
more easily. Particularly, the description
becomes more alive with reduplications that
reinforce a taste, sound, image or smell.”
(Uzdu, 2008: 70).

One of the important features of Turkish
is that sub-ordinate clauses are connected to
the main clause via participles and gerunds,
not relative pronouns. With nominalisation,
adjectivisation and adverbalisation, the text
is made more fluent, and thus, more effective
expression is ensured with less words (Aksan,
1999: 172-173). Besides, ideas, feelings or
actions in human mind cannot sometimes be
expressed in a single clause, and for this rea-
son, several clauses that are semantically con-
nected to each other are given in a progressive
way (Kara, 2012).

Another language element that is used to
clarify and strengthen the meaning is adjec-
tives. Adjectives is an essential element of
descriptive texts that require detailed expres-
sion. They indicate the characteristics of the
descriptive object as the language structure.
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Adjectives intervene the word meaning that
is constant, and limit or expand the meaning
(Uzdu, 2008: 60). “Some of these have a qual-
ification function such as wet and tasty while
some have a determinative function such as
this, that and it.“ (Aksan, 2003: 95). In Turk-
ish, effective expression can be ensured by
putting many adjectives or adjective phrases
qualifying the same noun in a sequence with-
out needing a conjunction (Aksan, 1999: 178).

Writing is one of the skill areas in which
students have the most difficulty. An import-
ant aim of the education that takes creativi-
ty as its base is to enable individuals gain a
multidimensional habit of intuition, emotion
and thought (Sever, 1991: 371). The writing
activities presented by teachers should be far
from being boring. However, in the tradition-
al approach, students are asked to write on a
certain topic. In this process, the teacher only
has the role of assessing students’ works at the
end. Therefore, the traditional approaches fo-
cus on the product in teaching writing. How-
ever, in the writing process, students should
interact both with their teachers and peers.
According to Zamel (1982), writing is the
process in which students explore their ideas,
structure meaning and at the same time, eval-
uate it. In this process, the focus is firstly on
content and meaning, and then on form. Smith
(2005) indicates that in the writing process,
authors have to use two strategies, which are
language-based and referent-based strategies.
Language-based strategies increase the au-
thor’s sensitivity to language and makes him/
her selective and creative in language use. In
language-based strategies, a word takes you
to another word until a full text is formed. As
for referent-based strategies, the topic of the
text that the author creates is related to the
theme and flow of ideas.

One of the activities that can be imple-
mented to make students strengthen their
expression in Turkish, and use rhetoric
features effectively is progressive sentence

development activities. Also known as the
activity of “Expanding a Simple Sentence”
in the literature, students are given a simple
sentence consisting of a few words. They are
then asked to add a word or word phrase to
this sentence and write it under the first sen-
tence. In this way, the sentence is developed
in a progressive way (Coskun, 2011: 51).

The logic of the description process is
parallel to the logic of progressive sentence
development process. In a description, the au-
thor selects a point of view. From this point,
he/she addresses what is being described by
taking a top-down or bottom-up approach
(Adali, 2004: 122). In the progressive sen-
tence development process, the individual
visualises an image or portrait based on a
sentence provided, and expands it step by
step. An example for developing a sentence
progressively is presented below:

Example:

1. Degirmen donuyordu. «The mill was
turning.»

2. Degirmen agir agir donuyordu. «The
mill was turning very slowly.»

3. Eski degirmen agir agir donuyor-
du. «The old mill was turning very
slowly.»

4. Eski tahta degirmen agir agir donuyor-
du. «The old wooden mill was turning
very slowly.»

5. Eski tahta degirmen yillara meydan
okur gibi agir agir donuyordu. «The
old wooden mill was turning very
slowly as if it was defying the years.»

6. Karsi koyun eski tahta degirmeni yil-
lara meydan okur gibi agir agir do-
nuyordu. «The old wooden mill of the

neighbouring village was turning very

slowly as if it was defying the years.»

7. Karsi koyun eski tahta degirmeni
yillara meydan okur gibi vakarli bir
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bicimde agir agir donuyordu. «The
old wooden mill of the neighbouring
village was turning very slowly in
a sedate way as if it was defying the
years.»

8. Yamaclarinda gunesin batmakta old-
ugu karsi koyun eski tahta degirmeni
yillara meydan okur gibi vakarli bir
bicimde agir agir donuyordu. «The
old wooden mill of the neighbouring
village, on whose hillsides the sun was
going down, was turning very slowly
in a sedate way as if it was defying the
years.»

9. Arkadasim Selim’le yururken yama-
clarinda gunesin batmakta oldugu kar-

si koyun eski tahta degirmeni yillara
meydan okur gibi vakarli bir bicimde
agir agir donuyordu. «While 1 was
walking with my friend, Selim, the
old wooden mill of the neighbouring
village, on whose hillsides the sun was
going down, was turning very slowly
in a sedate way as if it was defying the
years.»

10. Arkadasim Selim’le salina salina
yururken yamaclarinda gunesin bat-
makta oldugu karsi koyun eski tahta
degirmeni yillara meydan okur gibi
vakarli bir bicimde agir agir donuyor-
du. «While I was walking calmly with
my friend, Selim, the old wooden mill
of the neighbouring village, on whose
hillsides the sun was going down, was
turning very slowly in a sedate way as
if it was defying the years.»

11. ...

As is seen in this example, the sentence
started with the verb “donuyordu” «was turn-
ing» having the imperfect mood that is usually
employed in descriptive texts. In the second
sentence, the reduplication “agir agir” «very
slowly», and in the third and fourth sentences,

the adjectives “eski” «old» and “tahta”
«wooden» were added to the sentence, re-
spectively. In the fifth sentence, a metaphor
consisting of the clause “yillara meydan okur
gibi” «as if it was defying the years» was
added and in the sixth sentence, a possesive
construction was formed by adding the lexical
bundle “Karsi koyun” «of the neighbouring
village». In the seventh sentence, another
metaphoric element consisting of the lexical
bundle “vakarli bir bicimde” «in a sedate
way» was added while in the eighth sentence,
a sub-ordinate clause connected to the main
clause through adjectivisation using the lex-
ical bundle “Yamaclarinda gunesin batmakta
oldugu” «on whose hillsides the sun was
going down» was attached. In the ninth sen-
tence, a sub-ordinate clause was added which
consisted of the lexical bundle “Arkadasim
Selim’le yururken” «While I was walking
with my friend, Selim» and was connected to
the main clause through adverbalisation. This
expansion is a process which requires reason-
ing and pushes the individual to produce new
clauses in the sentence.

In the progressive sentence development
process, the student being asked to add a new
word or lexical bundle to the sentence in each
step would contribute to his/her cognitive and
language development. On the other hand,
trying out new ways of expression through
metaphors, nominalisation, adjectivisation
and adverbalisation would make him/her learn
such ways that would be appropriate to the
structure and rules of Turkish. In this process,
some guidance can be provided by the teach-
er. For example, that the SW (What, When,
Who, Why, Where) and 1H (How) technique
can be used in this process can be reminded
to students by the teacher. Similarly, sample
descriptive texts can be use for class reading
and students’ prior knowledge on descriptive
language can be enhanced. On the other hand,
in the description process, students can be
made to develop the sentence in cooperation
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by the teacher dividing the students in groups
of two or three.

Visuals have always been used in de-
scriptive writing practices. As a matter of
fact, the use of visuals in the writing process
develops both students’ creative writing and
their alternative writing skills (Richardson,
Sax & Ayers, 2003). Panteleo (2009) states
that when students are asked to create a text
based on a visual, they produce more holistic
texts. Similarly, they form more detailed and
well-organised texts containing more intense
linguistic structures when they write from a
visual (Vincent, 2001). In the present study,
the students were asked to create a text from
a visual stimulus. In this way, they were en-
abled to effectively use linguistic structures in
the sentence development process.

For Turkish, there has not been any exper-
imental study regarding how descriptive way
of expression can be developed. This study is
thought to fill this gap in the literature.

Aim

The aim of this study was to reveal the
effect of progressive sentence development
activities on the students’ description skills in

the experimental group. The study addressed
the following research questions:

1. Is there a significant difference in the
pre and posttest scores of the experi-
mental group in which the progressive
sentence development activities are
conducted?

2. Is there a significant difference in the
pre and posttest scores of the control
group in which the traditional method
is used?

3. Is there a significant difference between
the posttest scores of the experimental
group in which the progressive sen-
tence development activities are con-
ducted, and the control group in which
the traditional method is used?

Method
Research Design

In this study aiming to identify the effect
of progressive sentence development activ-
ities on 5th graders’ description skills, the
quasi-experimental model was adopted and
pretest-posttest model with a control group
was used. The quasi-experimental design is
used in the cases where it is not possible to
control all variables (Buyukozturk, 2007). In
such quasi-experimental studies, a pretest and
posttest are administered to both groups, but
only the experimental group is exposed to an
intervention (Creswell, 2003).

The model used in the study is represented
in Table 1.

Table 1. Pretest - Posttest Model with a
Control Group

(G1) T V) (T2)
Experi- Pretest Independent Variable Posttest
mental Progressive Sentence
group Development Tech-
nique

G2) (T3) (T4)
Control  Pretest Traditional Method Posttest
group

Participants

The participants of the study were students
from two 5th grade classes at Vali M. Lutful-
lah Bilgin Middle School in the spring term
0f 2013-2014 school year. Two classes having
similar characteristics were determined as
experimental and control groups. There were
a total of 58 students, 29 in the experimen-
tal group and 29 in the control group. While
there were 13 female and 16 male students in
the experimental group, there were 14 female
and 15 male students in the control group.
The students in the experimental and control
group had an achievement level of over 90%
in the Turkish course and other courses in the
previous year.
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Data Gathering Tool and Techniques

The quantitative data of the study were
obtained using “Description Skill Scoring
Rubric”. In the development of this instru-
ment, items were firstly written based on
the related outcomes in the literature and the
teaching syllabus. These items included in the
scoring rubric were examined by experts in
program development and Turkish. The nec-
essary changes and modifications were done
in these items which were examined by the
experts in terms of content, wording and item
writing techniques. For the reliability of the
description skill scoring rubric which was
piloted in the middle school where the study
was conducted later, the correlations among
the evaluations of the experts were considered
and these correlations were found to be high
(ranging from 0.75 to 0.81). The inter-rater
reliability being over 0.70 is an acceptable
value for the reliability of a rubric (Brown et
al., 2004; Stemler, 2004; Wang, 2009). Con-
sequently, the reliability of the rubric can be
regarded as high.

The “Description Skill Scoring Rubric”
that was developed within this study is pre-
sented in Table 2.

Procedure

1. The experimental and control group
students were shown a picture (see
Appendix I), including both stable

Table 2. Description Skill Scoring Rubric

and moving elements, and asked to
describe this picture.

2. The texts containing the descriptions
were obtained from the experimental
and control group students without
any feedback-revision.

3. In the experimental group, progres-
sive sentence development activities
were conducted during a total of 8
lessons in a four-week process.

4. While these progressive sentence de-
velopment activities were conducted
in the experimental groups, descrip-
tion practices were done in the control
group using the traditional method in
8 lessons.

5. At the end of four weeks, the picture
shown to both groups in the pretest
was shown again and the students
were asked to describe this picture
(posttest).

6. The data gathered from the pre and
posttest were scored by three different
experts in accordance with the “De-
scription Skill Scoring Rubric”.

Data Analysis

The description skill scoring rubric was
used as the pre and posttest for the works of
both control and experimental group. The
works produces by the experimental and control

VERY INSUFFI-
Goop C900 N
Details can be chosen and presented in a way to form an in image with 2 1 0

words in our mind.

Successive sentences and subordinating clauses that are important in mak-

ing expression fluent and effective can be constructed.

Reduplications can be used properly to strengthen expression.

Metaphors can be used properly to strengthen expression.

Adjectives can be used properly to strengthen and clarify expression.
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group were scored by there different experts as
very good (2), good (1) and insufficient (0). For
scoring reliability, the correlations between the
scores given by the three experts were exam-
ined. The correlations between the scores given
by the experts were found to be high (ranging
from 0.73 to 0.82). This finding shows that the
scoring reliability is high (Turgut, 1977).

In data analysis, a significance level of 0.05
was used. With regard to the first and second
research questions, Wilcoxon Signed-Rank
Test, one of the non-parametric tests, was
used to test the significance of the difference
between two measurements. Related to the
third research question, Mann Whitney U test,
another non-parametric test, was employed to
test the significance of the difference between
the measurements.

Findings

This section presents the findings with
respect to the research questions of the

study. Firstly, the pretest and posttest scores
given in accordance with the description
skill scoring rubric were compared with-
in groups, and then, the experimental and
control group was compared in terms of the
posttest scores. The findings revealed based
on the primary aim of the study were in-
terpreted with tables and explanations with
respect to the research questions.

The first research question of the study was
“Is there a significant difference in the pre and
posttest scores of the experimental group in
which the progressive sentence development
activities are conducted?”.

For this research question, the experimen-
tal group students’ pre and posttest scores
given in accordance with the description skill
scoring rubric were analysed using Wilcoxon
Signed-Rank Test. The findings are presented
in Table 3.

As can be seen in Table 3, the results re-
vealed that there was a significant different

Table 3. Results of Wilcoxon Signed-Rank Test for the Experimental Group Students’

Pre and Post-Experiment Scores

Posttest/Pretest n Rank Mean Rank Total z P
Negative Rank 0 0.00 0.00 4.559 .000*
Whole test Positive Rank 27 14.00 378.00
Equal 2
Negative Rank 0 0.00 0.00 4,347 .000*
Concretisation Positive Rank 21 11.00 231.00
Equal 8
S ——— Negative Rank 0 0.00 0.00 3,987 .000*
bt e Positive Rank 19 10.00 190.00
g Equal 10
Negative Rank 1 8.50 8.50 4,394 .000*
Reduplication Positive Rank 25 13.70 342.50
Equal 3
Negative Rank 2 4.50 9.00 3,140 002*
Metaphor Positive Rank 14 9.07 127.00
Equal 13
Negative Rank 1 9.00 9.00 4,044 .000*
Adjective Positive Rank 21 11.62 244.00
Equal 4

*p<0.05
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between the experimental group students’
score before and after the treatment, p<0.05.
Considering the rank mean and totals of the
score differences, this difference was found to
be in favour of the posttest.

The second research question of the study
was “Is there a significant difference in the
pre and posttest scores of the control group in
which the traditional method is used?”. The
results of the analysis are presented below:

No significant differences were revealed
between the pretest and posttest scores for the
whole Description Skill Scoring Rubric of the
control group and the criteria of successive/
subordinating clause, reduplication, metaphor
and adjective criteria, (p<0.05).

The third research question of the study
was “Is there a significant difference between
the posttest scores of the experimental group
in which the progressive sentence develop-
ment activities are conducted, and the con-
trol group in which the traditional method is
used?” . To answer this question, the posttest

scores of the participants in the experimental
and control groups were analysed using Mann
Whitney U Test. The findings are presented
in Table 5.

As is seen in Table 5, the results showed
that there was a significant difference be-
tween the experimental and control groups in
the whole Description Skill Scoring Rubric
as well as the concretization, reduplication,
simile and adjective criteria. Considering the
pair mean scores, the difference was in favour
of the experimental group.

Discussion and Conclusion

The writing activities presented by the
teachers should be far from being boring.
When the literature is examined, it can be
argued that students are not competent in
writing, and have high levels of writing anx-
iety and negative attitudes toward writing.
For example, based on the studies of Arici
and Ungan (2008), Coskun (2005), Kirbas
(2006), Sallabas (2009) and Yilmaz (2009)

Table 4. Results of Wilcoxon Signed-Rank Test for the Control Group Students’ Pre and

Post-Experiment Scores

Pretest/Posttest n Rank Mean Rank Total z P

Whole test Negative Rank 8 7.12 57.00
Positive Rank 6 8.00 48.00 295 .768
Equal 15

Concretisation Negative Rank 4.00 16.00
Positive Rank 3 4.00 12.00 378 705
Equal 22

Successive clause Negative Rank 3 3.00 9.00

Subordinating clause Positive Rank 2 3.00 6.00 447 .655
Equal 24

Reduplication Negative Rank 4 5.50 22.00
Positive Rank 6 5.50 33.00 .632 527
Equal 19

Metaphor Negative Rank 4 4.50 18.00
Positive Rank 4 4.50 18.00 .000 1,000
Equal 21

Adjective Negative Rank 4.00 16.00
Positive Rank 3 4.00 12.00 378 705
Equal 22

*p<0.05
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on elementary school students; Bagci (2012)
and Aktan (2013) on high school students;
Coskun (2011), Coskun and Tiryaki (2013),
Dogan (2002) and Arici (2008) on university
students, it can be argued that the insufficien-
cy in the writing skill is present in different
levels of education, from elementary school
to university. The findings obtained from the
pretests in this study are also in parallel with
these studies.

In this study aiming to examine the ef-
fect of progressive sentence development
activities on S5th graders’ description skills,
whether there was a significant difference
between the experimental group students’
description skill scores in pre and posttest as
well as those of control group students, and
between the posttest scores of experimental
and control groups was investigated. As a re-
sult of the analysis, it was revelaed that there
was a significant difference between the pre
and posttest scores of the 5th graders in the
experimental group in favour of the posttest;
but, there was no difference between the
pre and posttest scores of the control group
at the significance level of p<0.05. On the

other hand, to examine whether there was a
significant difference between the posttest
scores of experimental and control groups,
Mann Whitney U test was run and the results
revealed a statistically significant difference
at the level of p<0.05. Based on the results
of the study, it can be argued that the pro-
gressive sentence development activities
implemented in the experimental group were
more effective in developing 5th graders’ de-
scription skill than the traditional activities
used in the control group.

When the experimental group students’
texts were examined in terms of constructing
additive and subordinating sentences, and
using determiners, reduplications, metaphors
and adjectives, there was a considerable level
of positive development. The findings based
on the statistical analysis also revealed that
the experimental group students showed a
development for the aforementioned catego-
ries. However, this development was not seen
in the pre and posttest scores of the control
group students who were exposed to the tra-
ditional activities. Studies conducted in the
literature show that creative writing practices

Table 5. Results of Mann Whitney U Test for Posttest Scores

Group N X Rank Mean Rank Total U P
Whole test experimental 29 6.41 41.78 1211.50
control 29 047 17.22 49950 6450 0,000%
Concretisation experimental 29 1.31 38.69 1122.00
control 29 045 2031 sgpog 19400 0,000%
Subordinating clause experimental 29 1.14 38.38 1113.00
Successive clause —— 29 0.35 20.62 598.00 163.00  0,000*
Reduplication experimental 29 1.38 39.91 1157.50
control 29 034 19.09 ss350 U830 G000%
Metaphor experimental 29 0.93 35.74 1036.50
control 29 028 23.26 gss 29-v Lo
Adjective experimental 29 1.62 40.05 1161.50
control 29 066 18.95 s4950 11450 0,000%
*p<0.05

L Eednn, iis Dowill
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make great contributions to students’ vocabu-
lary. For example, the results of Dougherty’s
(2011) revealed that creative writing was
beneficial in terms of developing vocabulary.
As for progressive sentence development ac-
tivities, they can also make contributions to
students in making proper an effective use of
Turkish vocabulary.

In the literature, there are experimental
and theoretical studies in which various
techniques are employed to develop stu-
dents’ sentence writing skills. Particularly
the studies conducted in the last 50 years,
those related to sentence combining have
come to forth. With this technique developed
by Hunt (1965), it is aimed to develop stu-
dents’ writing skills by adding words, phras-
es and clauses to the smallest clause to the
extent that English grammar and linguistic
structure allows. According to Hunt (1967;
1970), this technique enables students to
write longer essays and construct more com-
plex sentences while developing their syn-
tactic fluency. In the current study, the focus
was on the students progressively develop a
sentence from its basic form. This study is
consistent with the studies of Hunt.

With respect to the studies on sentence
combining (Strong, 1976; Ney, 1981; Sad-
dler, 2005; Saddler & Asora-Saddler, 2010),
there are findings revealing that students can
construct more meaningful, varied and alter-
native types of sentences with this technique.
In general, these findings can be argued to
support the results reached in this study.

On the other hand, since the writing pro-
cess defined in the cognitive process model
of Flower and Hayes (1981) is actively pro-
cessed in the practices of progressive sentence
development activities, students would take
the behaviours of planning, transferring to
writing and revision that are in the knowledge
level to the application level and internalise
them. At the same time, the logic behind the
progressive sentence development activities

overlaps the two important and required pro-
cesses of the writing skill including reflection
and revision (Fox, 2001). In this regard, stu-
dents firstly transfer the picture or idea that
they design in mind to writing (reflection),
and then the reflected idea, information or
picture is organised at sentence level.

As a result of this study, progressive
sentence development activities applied in
a teaching environment can be argued to be
more effective than the traditional method
in terms of students’ description skills. The
following suggestions are offered for practi-
tioners and researchers based on the results of
this study:

* In the learning-teaching process, stu-
dents should be the primary element
of the activities. In this sense, the
progressive sentence development
activities which give students the op-
portunity to participate in the lessons
effectively should be strongly empha-
sized in the teaching process.

* The process of progressive sentence
development should not be thought as
an individual work only, but cooper-
ative practices should be used when
necessary.

*  This study was conducted with mid-
dle school 5th graders. There is a
need for studies that would examine
the effectiveness of progressive sen-
tence development activities on stu-
dents’ description skill in different
school levels.
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APPENDIX I.

The picture used in the pretest and posttest of the description practices in the experimental
and control groups
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APPENDIX II.

The pretest description work of a student (Meliha AKYILMAZ) in the experimental group

Mavi  bn demiz  ye dﬂsf/ Qe Jen
olan dag Ustinde Kot Jone  Yullbe
vorchn, karsidat: ao@n dsdtinde selo.
le ve  eni2in Ustlnde gdkyazlt vor
dir. Dagn  Gstinde bir  sard  ogoc vadw
RBin <l denv2'n dstiade Lir o2 gey;
Vor .

Metha  AAylmog
5-= 36

There are four cottages on top of a green hill looking at the blue sea. There is a waterfall on
the other hill and the sky above the sea. There are many trees on the hill. In addition, there is a

ship on the sea.
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APPENDIX III.

The posttest description work of a student (Meliha AKYILMAZ) in the experimental group

- _PQEV‘ astandeh; sebl= sl rend ~
¥ avxrm e femi,, ve AT Joiy RN dey e
‘\(\2(_\ atzvlyoﬂdw -

_ vl SenieTn SiNaded s ey s -
~s son vlze sz doyy I oy O~ G e =1 »:?o_
Mz h\’ ‘D-‘:l-‘:joﬂéu -

e ge s S TSN ) enin us+&n ; T

}A?h vere T renk i~ oro kauty bﬂdeé; 3Zi&§~
AN de - = v NeAat Je o oy 3&”&9 ha:?
e Nege \Ja/ﬂ'u:jcn (T V- -7

D N g R R

D aArorA erlcasindo b &
. ‘ oy us

oz be\n,el — N e & ‘Lt‘aﬁﬂa

< w b o S “us iy f\s b= e N v Ll =
Yy eBlen: yoo lorad o o el Dynea ~

Melia PLsd vy
36 B

The waterfall on the hill was flowing down the green grass and among the trees. A white
ship on the blue sea was moving fast as if she was saluting us. A brown cottage on the green hill
and the yellow sun in the sky were bringing joy to everywhere and lightening the environment.
There was a lot of white snow on the hill across the sea and the children were having fun by
playing snowball on it.
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